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ABSTRACT

This paper is, in fact, an attempt to unveil thelenying pedagogical implications of the diglossituation in
Algeria that seems to be strongly influencing teaching/learning situation in general and, the s®wf the lecture in
particular; in terms of maintenance and transmissibthe Arabic standard language. In this respbd, paper seeks to
reveal the linguistic gap existing between twoiditve varieties (standard vernacular) and hogytbo-exist within an

educational context, highly characterized by amitd number of variables, which interplay at diffat levels.
KEYWORDS: Arabic Diglossia, Algeria, Language Teaching, & Ealional Implications.
INTRODUCTION

Communicating via language, as a natural phenoméasnalways inspired various scholars and lingwidts
have been active and triggered to uncover somés dascinating aspects fundamentally, relatedg¢oagular use. As a
matter of fact, it has been given considerablentiie by different disciplines in human and soaalences, notably,
Anthropology, Dialectology, Sociology, Psychology, Pragmatics etc. These linguists, namely, Charles Ferguson has bee
largely interested in investigating it; being thas, the first to deal with the conceptdiflossia in his article entitled
“Diglossia”, in 1959 published in a journal call&d/ord”; and then, Joshua Fishman in 1967 who dedh “extended

diglossia” associated with languages even of difiefanguage parent families.

Ferguson (1959), tried to develop the concept glodiia referring to four cases in different coigsir Greece,
Switzerland, Arab countries, and Haiti. Fergus@Xamples take into account, Standard German (HigsS@&erman (L),
Standard Arabic (H), Vernacular Arabic (L), Stardl&rench (H), Creole (L) in Haiti, Katharevousa @Hd Dhimotiki
(L) in Greece. Ferguson, thus, uses four moderguage stations as the legs for his table (Swisen&e, Arabic, Haitian
Creole, and Modern Greek), in addition, he desdriagrarticular form of bilingual community in a spa relationship
which existed between its primary languages, whietlabeled simply as the high and low cards. WaRarter (2000:18-
19)

The concept of diglossia, however, has been itifitalized after the contribution of many scholdike,
Ferguson and Fishman. After his famous article aidm definition of diglossia in 1959, Fergusonised his paper and
evoked the weak points of his original article iis Diglossia Revisited (1991), printed in the Soewgkt Journal
Linguistics. For the most part, he gave new suptarthis original article, but he did criticize lmbiguity on specifying
that, his definition for diglossia was putative.tYaccording to Fishman (1967), diglossia can bevegte of different
countries and languages for example Alsatian iraédsas (L) and French as (H). This is why, (H)ssally the written

language used in formal situations; while the @.)he spoken one used in informal situations. A@pdy, Fishman (1967)
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also seems unsatisfied about the first definitiasserted about diglossia: What he effectively destrated was the need
for increased flexibility in Ferguson’s paradigm.h¥f he appears to have lost in the process wasfimitibn for the
application of ‘diglossia’ to multilingual situatis would soon become so broad, and one might womadgtilingual

situation is not diglossic at present. Watt in Bo(2000: 19)

In fact, Fishman (1967) extended the concept dibdiga to include several separate codes, and mexsad two
types of compartmentalization: functional and sijpditical (Chen 1997:4). That is why, Watt in Ber (2000:18) claims
that there were “philosophical differences betwtenconflicting traditions of Charles Ferguson (295991) and Joshua
Fishman (1967; 1971) — something that has animaiiech of the broader literature on diglossia”. Sititat, there were
many discussions necessary to provide a betterrstaaieling or at least modifications about digloghit explains that
Ferguson’'s self-modified (1991) version of his laradk 1959 article that contains the necessary idefis and
constraints needed for a productive applicatiothefterm. It comprehends the undeniable fact thaiary languages and

spoken variety of high forms are present in theesheepertoire of many communities.

The differences about the concept of diglossianamly due to the complex situations of languagsteays in the
world, particularly in the Arab world, characterizby multilingualism. In other words, understandfagbic Diglossiaas
Heller (1988; 1992) remarks, necessitates knowlrgglinguistic peculiarities of the Arab world, berdng the linguist
thus, with the task of accounting for the differbigtorical and social contexts, in which it occurs

In this respect, it is worth noticing that Arab skdrs have been interested in Arabic linguistics] dialectology

and topics related to, dialects and languagesditiad to the linguistic variation at all levels:

The systematic study of dialect geography is kntavhave been as a typical development of Westerngean
nineteenth-century linguistics. Nevertheless, iuldobe wrong to suppose that, the Arabs themsehe¥s not

aware of the variation in speech in the Arabophweodd. (Versteegh 2001:130)

The Arabs were basically aware of dialect studiresugh the movement of many scholars to remoteepland
recording the data from different tribes, with thigiective to save the Arabic tongue from erroneasss of language,
which they call ‘Lahn al a’amma’. There are mangyad evidences through the phrases, “kama quatattaor “lughat
hadil”.

The Muslim Holy book “Qur’an” repeatedly emphasizhe “Arabness” of its language, and remains aitdag
reference to prove the advent of Arabic in thedfief dialects, by having included more than thdediaof the Kuraychi
tribe at all the phonological, syntactic and serigaetels. Aba hiyan al-andalousi includes 63 ragdj including dialects
in his interpretation of the Qur'an. Sibawayh s#yat the verse “mahada bacharan” is with fath tanwiiile with banu
tamim mahada bacharun” bi raf'e tanween. Others @ahiz (d, 255\868) does not notice the differencthe talks of

speech in a particular geographical area:

At an early date, Gahiz informs us that the pedpléhe cities talk according to the language of Bezlouin
immigrants who have settled there, which is why fiod lexical differences between the people of & Basra,
Syria and Egypt. (Versteegh 2014: 172)

Moreover, Ibn Kaldun in al Mugaddima who devotedtele chapter about:

The differences between sedentary and Bedouin Bpeatitled the language of the sedentary populaind the
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city-dwellers is an independent language, diffefirmgn the language of Mudar (lbid)

It is true that the Arabs classified, categorized discovered, the dialectal phenomena, describeghonetic
variation in everyday speech, even knowing theatiee of the tongue like, taetaa or faefaa but coatdgo further
through instituting and coding systematic rulesutlutialects to create an independent disciplinetfoalled, dialectology.
This task was done by the Germans and the Frerfonebihe English started with traditional ways oflecting the data
through climbing rocky mountain regions in the mtenrural areas, to gather the different featufediaects from the

speech of old people, with the intention to sawehslialectal heritage, before they died.

Recently, methods of research in dialectology haadically changed, especially within the advent of
Sociolinguistics and other disciplines like, distsuanalysis and pragmatics; thus, the use of sonwvative research
tools to develop the analysis of data is primofgiegquired like, the use of questionnaires, inems and maps originally
used through the development of technology and coen@ssistance.

DIGLOSSIA AS A SOCIOLINGUISTIC PHENOMENON AND ITS E FFECTS ON EDUCATION

In the context of education, teaching Arabic paseahy problems often related to the complicatedodigjt situation
of Arab countries. Teachers had to cope up witir teaching, especially with, vocabulary and syntéaung learners may
find themselves dealing with almost new languagecsires as these often depart from the normagctil structures with
which they have been familiar. Gradually, spokerabde has been relegated to a lesser status. Aogotdi Palmer
(2007:111), it is “often stigmatized as a less pgésus variety of Arabic and is less worthy of dyu even though it is the
language of choice for day to day Communicationrfative speakers.” Similarly, Versteegh (2001) ébeds that, unlike
SA, the QA varieties have traditionally been coesid as a distorted, debased, and deficient fofn®Ao- a form that
necessitates consistent rectification (Verstee@B1R As an Lahn “eccentric accents,” QA varietiese often viewed as a
mark of ignorance. Salama Ben Abdulmalik is repbttehave said: “The lahn in the speech is ugtiantthe chickenpox on
the face” (Ibn Qutayb&'uyuun Al-Akhbaar, 1996, p. 197) in (Albirini 20168

The view that spoken Arabic is an inferior formtbé language is not without a historical precedBesides, the
view that spoken Arabic is nothing more than, dodied form of the original, as it was, a prevalpassimistic attitude
towards spoken Arabic that has been reinforcediésser degree by nonprofessionals, and to a ldeggee by intellectuals.
Accordingly, many in the Arab World still enterteime conviction that, the simplified grammar of g8goken form does not
amount to the sophistication of the original arelltygic of the original. Albirini (2016).

Moreover, many scholars stress the need to cohst@mine the Arabic sociolinguistic setting inialh diglossia
has perpetuated till date. The sustainance oflehig-standing paradigm of dichotomy, or sharp cegvbetween literary
and colloquial Arabic has both weakened the efiectss of Arabic language teaching, and underminedppeal of
Arabic as a learnable and useful foreign langu@bes, leaving the field in crisis for many yeatsey protest, vehemently
against the interference of some colloquial formithiw standard Arabic, fearing dreadful educatiogahlity results.
Among these scholars Maamouri (1989) who alarmaitatibe growing use of the colloquial forms in faahrand non-

formal education and in other numerous everydayites” (Mambourin, 1989: 68).

While other scholars regard the diglossic situatitrere, el fusha is involved within other varieadnacular forms
of Arabic, which may have a positive effect in theab world like Zughoul who refers this to the edtad amount of

illiteracy as a reason for the gap between el fastthArabic dialects, were quite noticeable.
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Kaye (2001: 119) mentions, that, diglossia anddbédital variations exist in Arabic-speaking cowegri“Some
educated Arabs find it difficult to carry on a censation in Modern Standard Arabic”. Unfortunatétythe Arab world,
there is a negative impact when the phenomenorigtiissia interferes in the reading and writing Iskdf the learner, in
schools because of the different forms betweenoauial and standard Arabic. Consequently, the phemon of
diglossia in school engenders not only poor resfltgeracy but also, very bad achievements, failand poor feedback in

schools.

Therefore, low linguistic attainment in almost Alab schools urges national authorities, suppatethnguage
policy-makers, sociolinguistic researchers, as agltollege educators to inquire about the linguistality of the Arabic

language and its negative consequences on leaat#littes and competencies to conduct an acadeauicse.

Considering Modern Standard Arabic as nobody's erotongue, almost not used at home or for daily lif
activities, that are manifested through a rangeotibquial varieties, it has been thought to bridlye difficult gap existing

between written and spoken skills, especially atidginning, and intermediate levels.

Such a situation marked a remarkable number ofgmgleal implications, which is hard to get contover. It
delineates how colloquial Arabic has seriously vesedd the effectiveness of, not only language tegcHiut also the
process of learning. Among these weaknesses, ogadwacate at first place the idea that Arabiceisdming a learnable
foreign language dealing with functions and topi€sa very classical and traditional approach, rejymuch more on
linguistic rules and norms rather than practicings a medium of communication and interaction, lazk of practical
experience. In this sense, Attia points out: “tberflinguistic skills cannot be fulfilled unlessetiArabic is thought
functionally”

PEDAGOGICAL RECOMMENDATIONS

The UNESCO suggests a shift from mother tonguarigdage learning, in parallel with illiteracy ttehacy:
“It is better, psychologically and pedagogically achieve literacy by two short jumps (that ispiridliteracy to literacy in
the mother tongue, and from literacy in the motbague to literacy in a second language) than lgylong jump (that is,
from illiteracy in the mother tongue to literacyansecond language”. (1968: 699). This, largelynedhat, the language

of instruction is in deep relationship with therdeds attainment in schools.

Maamouri (1983) opts for a literary Arabic for goeérning, plus having a better chance for workhia future.

He wrote:

The choice of MSA for adult education, seen asattguisition of basic reading and writing skillseses to be a
logical one. Any literacy teaching in TA, would labeen laughed at, and looked down upon by thenpate
literates themselves, who would have considereal sub-standard and therefore a useless form ofaédog
which was not likely to secure them a better jotimgrove their low social status.

Quoted in Ayari (2009 :247)

It is then highly recommended to strengthen stahdaabic in schools for a better academic success
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CONCLUSIONS

The phenomenon of diglossia has widely been stuojedifferent contexts and countries globally, a&jng on a
firm and adequate definition of it, interpretedafite nature of mother tongue coexisting with otleieties. In countries
where more than one language exists, spurs theoptesron of diglossia, where it becomes more imptstanewed
when it drives pedagogical implications; particlyén the Arab world, in which Arabic is a strongason for diglossia,
for the big effect it has on education and, thtismakes it an inevitable sociolinguistic phenomen®he diglossic
community transits to schools, to deal with langsagf instruction and learning, with the aim torpote proficiency, and

widen communication to dominate the shift from hamschool.
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